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Abstract

In this chapter we propose a new way of working with intercultural pragmatics in
second and foreign language teaching, an area which is, at the same time, a central
component of intercultural communicative competence (ICC) (Byram, 1997) and a
largely overseen element in the language classroom. Our novel perspective on
intercultural pragmatics is based on the minimal languages approach (Goddard, 2018)
to describing communicative culture in simple terms, which can be understood by
speakers of other languages without a loss of meaning—even by speakers who have not
yet acquired a large vocabulary in the target language. This approach has recently
emerged from research in Natural Semantic Metalanguage (NSM) (e.g., Goddard &
Wierzbicka, 2004). The minimal languages approach is currently being explored for
different practical applications. In language teaching contexts, our pioneering work in
Australian English and Danish as second languages (see e.g., Sadow, 2018, 2019, 2021;
Fernandez, 2016, 2019, 2020; Sadow & Fernandez, 2022) is opening new horizons for
effective communicative language learning. In this chapter, we will present our current
work with Danish as a second language and propose ways of expanding this work to
the languages taught in the school system.

Keywords: Intercultural pragmatics, Intercultural communicative competence, NSM,
Minimal languages approach, Language teaching and learning

Introduction

In language teaching, intercultural pragmatics skills are contained within the
concept of intercultural communicative competence (ICC) (Byram, 1997),
one of the central competences in the Common European Framework of
Reference for Languages. Intercultural pragmatics, which deals with
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communicative culture in different language groups, is a key to the connection
between language and culture and ought to be a central element in language
teaching. Nevertheless, numerous authors have observed that there is a lack of
pragmatic focus in language teaching materials and consequently also in the
classroom (e.g. Fernandez, 2019).

In our article, we will present the minimal languages approach to
describing communicative culture. In this context, communicative culture
refers to cultural keywords (i.e. particularly salient words which carry
important values for a given group) and cultural scripts (ways of
communicating and behaving socially that are accepted or rejected by a
language group). The minimal languages approach (Goddard, 2018) uses a
reduced vocabulary, which means that descriptions in minimal languages can
be understood by speakers of other languages without a loss of meaning, even
by speakers who have not yet acquired a large vocabulary in the target
language. This makes the approach ideal for describing the communicative
culture of a given target language in the language classroom.

The minimal languages approach as a framework for talking about and
explaining cultural concepts is only recently being used in language teaching
contexts, through the pioneer work of Sadow and Fernandez (see e.g., Sadow,
2018, 2019, 2021; Fernandez, 2016, 2019; Sadow & Fernandez, 2022). In this
chapter, we will present our current work with Danish as a second language
and propose ways of expanding this work to the languages taught in the school
system.

The article is structured as follows: After this introduction, we briefly delve
into the area of pragmatics in language teaching, and we present the
methodology of NSM for analyzing semantic and pragmatic features of
language and its extension for practical purposes, the minimal languages
approach. Thereafter, we show this in practice through a description of our
present project about Danish as a second language. Finally, we discuss the
possibilities of applying the same methodology for including intercultural
semantics and pragmatics in other second and foreign language classrooms.

Intercultural pragmatics in language teaching

Pragmatics can be defined as:

the study of the choices we make when we use language, the reasons for those
choices, and the effects that those choices convey. (Crystal, 2018, p. 304)

The key role of pragmatics in second language teaching should be clear from

this definition, especially if we consider learners as language users who
employ their new language in authentic situations, establish social
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relationships with their interlocutors and are mutually influenced by this
linguistic interaction. Pragmatic competence implies understanding one’s
interlocutors’ intentions, feelings and attitudes and being able to interact
appropriately with them in different situations, and, as such, is crucial to
language learning (Kasper & Blum Kulka, 1993).

The term intercultural pragmatics entails the existence of a cultural
pragmatics, as it assumes that there exist different "points of view" that people
in different languacultures have as a starting point for their habitual way of
speaking, thinking and living. In other words, all languacultures operate with
unique linguistic-cultural logics (Goddard, 2006; Levisen & Ye, 2024). While
cultural pragmatics describes and represents these unique logics, the task of
intercultural pragmatics is to describe and explain the language and culture
encounters that everyone who crosses linguistic and cultural boundaries must
deal with. In language pedagogy, this means to articulate the languacultural
logics on which a certain cultural-pragmatic tradition is based (Fernandez &
Levisen, 2024).

Intercultural pragmatics is at the intersection between language and culture
and can be said to comprise both sociopragmatic and pragmalinguistic
perspectives (Leech, 1983). Sociopragmatics can be defined as “one's
understanding of the sociocultural meaning potential of language in its
contexts of use” (van Compernolle, 2013, p. 74), while pragmalinguistics
refers to the actual wording of speech acts. Sociopragmatics is a subtle, often
invisible and implicit aspect of language use, which is particularly problematic
in second languages (L2), where different cultural pragmatics meet. The
sociopragmatic rules feel intuitively right to the members of a languaculture,
while they are less obvious to L2 users, who are often guided by the
sociopragmatic rules of their first language, which can lead to intercultural
misunderstandings or awkwardness. Sociopragmatics focuses on why
language is used as it is, and what consequences and implications the use of
certain linguistic features can have for a given verbal interaction and for the
interlocutors' relationships with each other.

Even though many voices (e.g. Ishihara & Cohen, 2010; Morollén Marti &
Fernandez, 2016) have argued for including knowledge of sociopragmatics in
L2 classrooms, the task is not easy, as there are a series of challenges. One of
them is the lack of sociopragmatic content in teaching materials, which has
been pointed out by several researchers (e.g. Ambjern, 2015; Peeters, 2013;
Pozzo & Fernandez, 2008; Fernandez, 2019). Pragmalinguistics is often better
represented in teaching materials through examples of language in use, albeit
with different degrees of authenticity. However, pragmalinguistics without
sociopragmatic knowledge is insufficient to make L2-users ready for authentic
interactions. In our current work with Danish as a second language (DSA), we
are finding numerous examples of this situation in the available manuals,
which often present examples of similar phrases - e.g. £r du sod at slukke for
lyset?/ kunne du ikke lige slukke for lyset? (Are you sweet enough to turn off’
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the lights?/couldn’t you turn off the lights?) or minimal pairs in everyday
interactions (e.g. finishing an exchange at a shop with god weekend / tak, i
lige made (have a nice weekend / thanks, you too) without discussing the
implications of performing these speech acts in one way over another or in
choosing to perform them at all. Other studies have also uncovered similar
situations in language textbooks for foreign languages in the Danish school
system (see e.g. Fernandez (2019) for Spanish).

It is important to note that L2 users do not need to follow the L2’s
sociopragmatic rules if they believe that following them would identify them
with beliefs and values that they do not share (Kinginger & Farrell, 2004;
Kinginger, 2008). However, it is important that they know these rules, so that
they are better able to interpret their interlocutors' linguistic choices and their
communicative intentions, as well as avoid misunderstandings and
stereotypes. L2 learners need more than exposure to the L2 culture to achieve
sociopragmatic awareness, and language teachers have a central role in
facilitating this, provided they can rely on suitable materials and tested
pedagogical methods. In connection to the latter, there is extensive literature
about the affordances of online intercultural exchanges in providing
opportunities for authentic communication (O'Dowd, 2006), developing
awareness of cultural differences (e.g. Belz & Kinginger, 2003), developing
pragmatic competence (e.g. Morollon Marti & Fernandez, 2016), providing
opportunities to engage in different speech acts (e.g. Belz, 2006) and
opportunities to combine these linguistic encounters with reflection and
discussion activities (van Compernolle, 2014; McConachy, 2018; Morollon
Marti, 2019). In our current work with DSA, we focus on giving both teachers
and students tools to explain and understand communication norms and
values. An example could be the following, where we explain how it is well-
perceived to ask questions when one does not understand a task at work?s:

(1) Asking if you do not understand an assignment
When I don't know how to do something at work, it is good if I ask. If
I don't ask, I might do things wrong. I can ask a colleague; I can ask my

boss.

When I ask, other people at work can know that I want to do my job
well. Other people won't think anything bad of me.

Many people in Denmark think that it is good when it is like this.

38 The examples are presented in English for comprehensibility. The originals are in Danish.
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We combine these explanations with pedagogical activities targeting the
underlying logics, language use and reflection, and we support the teachers'
work via training workshops. In the next sections, we present our theoretical
and methodological framework.

The minimal languages approach

The minimal languages approach has recently emerged from research within
the natural semantic metalanguage approach (NSM) (e.g. Goddard &
Wierzbicka, 2004). The NSM approach originated in Australia as a theory of
intercultural semantic and pragmatic analysis aiming to study linguistic
cultural diversity. Over the past 50 years the approach has been adopted by
researchers all over the world (for an overview of the NSM approach in a
Nordic context, see Levisen, Fernandez & Hein, 2022). NSM stands for
“natural semantic metalanguage”, i.e. a language used to describe and
represent meaning based on natural languages (such as Danish, English or
Spanish). It consists of a vocabulary and associated grammar, and it stands in
contrast to the metalanguages used in other semantic and pragmatic
approaches, which typically consist of technical words or formal symbols.
NSM is based on simple concepts such as 'you' and 'I', 'big' and 'small’, 'good'
and 'bad', 'see' and 'hear', known in the theory as 'semantic primes' as they
cannot be decomposed into simpler units. 65 such semantic primes have
currently been identified, and they are believed to have exponents in all
languages (Goddard, 2018). Semantic primes are an expression of the minimal
universalism that characterizes human language, i.e. many concepts are
language specific, but there is a core of basic meanings that languages have in
common (Goddard & Wierzbicka, 2004, p. 13). These semantic primes are
used to formulate 'reductive paraphrases', i.e. descriptions of the meaning of
words, phrases, and grammatical constructions. These descriptions are by
default simpler than the concept that is being explained, as they are formulated
only through very basic primes that are understandable to everyone, including
people without a background in linguistics. This method of paraphrasing is
used mainly for two purposes: to compose 'semantic explications', i.e.
explanations of what a word, phrase or grammatical construction means (see
example (2)), and to compose 'cultural scripts', i.e. descriptions of values or of
communication or interactional social norms that a linguistic group share (see
example (3)) (Wierzbicka, 2006, p. 35).
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(1) Curling parents (curlingforceldre)

This kind of parent wants to do many things for their children. They want
to help their children with everything, so that the children never feel bad
and so that the children never have to do anything that is difficult.

(3) It is important to play

Many people in Denmark think that it is good for children to play. It is
bad if children do not have time to play.

It is good if children play in many ways. For example, children can play
with other children, with adults, without other people. They can play
outside in nature. They can play with toys. It is good if they use their
bodies when they play.

Children feel something good when they play. They learn many things
when they play. When they play in many ways, they learn different things.

Building on this idea, the minimal languages approach is an applied branch of
NSM research. While the NSM as a metalanguage has been used for semantic
description in a research context, the extremely limited vocabulary can make
comprehension more difficult for learners, as explanations are long and do not
always read like “natural” text. In the minimal languages approach, the focus
is on explaining concepts and interactional norms using a limited defining
vocabulary which is bigger than NSM but bound by the same principles of
simplicity and cross-translatability. That is to say that while not all words in a
minimal language are universal, they are chosen to be more easily translatable
and simpler for the users than other alternatives.

The minimal languages approach has been used for a wide range of
applications in diverse communication areas such as easy-to-read texts in
history education (Christian, 2018), crisis and health communication (Diget,
2023; Goddard et al., 2021), as well as language education. It is more flexible
than the NSM approach and more tailored to the contexts in which it is used.
An example of the difference between NSM and minimal languages can be
seen in example (4), where (4a) is an NSM explication of the weekend from
Peeters (2007, p.88-89), and (4b) is a minimal language explication of the
weekend from our current work with DSA.
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(4a) Weekend

part of a week
there is no other part of the week like this
this part has two parts of the same kind
many people think of this part like this:
I want this part to have more parts of the same kind
this part is the part when, for a short time, I can do things
because I want to do these things
not because I have to do these things
after this part, many people feel something bad
before this part, there is another part
this other part has many parts of the same kind
this other part is the part when people do many things
because they have to do these things
not because they want to do them
they do not want to do these things for a long time
this other part is the part when many people think:
after this part there will be another part
this is good
when people think like this they feel something good

(4b) Weekend

People in Denmark do not have to work every day of the week. Children
do not have to go to school every day of the week. There are two days
a week when many people do not work and when children do not go to
school. These days are Saturday and Sunday. Many people in Denmark
do not work on Saturday and Sunday (e.g. teachers, pedagogues, office
assistants).

Some people have to work on Saturday and Sunday sometimes (eg bus
drivers, doctors, waiters). When this is the case, these people can stay
at home on another day (e.g. Monday or Wednesday).

The precise vocabulary of a ‘minimal language’ depends on the field of
application but is generally around 250-300 well-chosen words. In our project
"Danish in the Making", we are creating a ‘minimal Danish’ (that we call
stepping stone Danish) as a metalanguage for DSA teaching inspired by
Sadow's work (2019) with The Australian Dictionary of Invisible Culture for
Teachers.

In the Danish in the Making project (see below), we have used this minimal
Danish to explain cultural keywords (such as hygge, feelleskab, janteloven,
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ligestilling and many others) in a way which is accessible to newcomers to
Denmark. At the same time, we are elaborating cultural scripts with some of
the most salient Danish communicative norms, for example scripts about
thanking (tak for sidst, tak for mad, etc.) or about how to address your
colleagues or your boss at work.

The Danish in the Making project

The research project Danish in the Making. Intercultural pragmatics for
learners and teachers of Danish as a second language®® presented here aims
to address the oversight of migrant and refugee language learning needs in
second language contexts in Denmark. At the intersection of intercultural
pragmatics and language learning, the project investigates the best ways to
identify and explain aspects of communicative culture (social values,
communicative styles, and cultural keywords) that are embedded in Danish to
make them accessible for DSA learners and teachers. We do so by applying
the minimal languages approach described above for the creation of a cultural
dictionary of Danish (called Dansk sprog og kultur i brug — danSKiB), a
freely available learning online resource which includes descriptions of
chosen elements of Danish communicative culture, examples of language use
and pedagogical activities for the DSA classroom. In order to produce a
resource which is relevant and useful for the DSA context, we base our work
on an extensive teacher and learner cognition study, including classroom
observations, a questionnaire and interviews with both DSA teachers and
learners. During the development of our product, we test the drafts likewise
with teachers and learners. The purpose of the teacher and learner studies is to
map the communicative needs of newcomers in Denmark as well as the
teachers’ needs regarding appropriate teaching materials. The testing is a
guarantee that our materials meet the target group’s expectations.

The online resource contains entries grouped in different categories, which
reveal central aspects of Danish culture and of life in Denmark, such as child
raising, the workplace, health, education, social life, democracy, the
environment, and many more. For each of these categories, there are a number
of entries, containing: a) descriptions of a term or a communicative norm (e.g.
madpakke [lunchbox], at tage initiativ pd arbejde [to take initiative at work]);
b) notes, which add less essential information or clarify nuances in different
contexts; ¢) ‘scenario examples’, i.e. constructed examples which in simple
words show a situation where the word is used or show the communicative
norm in action (e.g. Sara tager altid initiativ til at preesentere nye ideer under

3 The project is financed by the Velux Foundation. See:
https://veluxfonden.dk/en/projekt/danish-making-intercultural-pragmatics-learners-and-
teachers-danish-second-language
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mader. Hun fdr ros af sin chef pd grund af det. [Sara always takes the
initiative to present new ideas during meetings. She gets praised by her boss
because of it.]; d) authentic examples from the internet, which are often more
complex, but target the more advanced learners. For each category, we include
a series of classroom activities, which include elements of both interaction and
reflection. Figure 1 shows a partial screenshot of the entry for det er vigtigt at
lege, belonging to the category “child raising”.

aanSkld emner  sealt  seg

dansk sprog og kultur | brug

det er vigtigt at lege _

Det er godt, at barn leger. Det er darligt, hvis bern ikke har tid til at lege. Barn faler

noget godt, nér de leger. De laerer mange ting, nér de leger. Relaterede Opslag
Det er godt, hvis bern leger pd mange mader. Barn kan for eksempel lege med I

andre bern, med voksne, uden andre mennesker. De kan lege ude i naturen. De

kan lege med legetej. Det er godt, hvis de bruger deres krop, nar de leger. at bern gar i dagtilbud
Mange mennesker i Danmark taenker sdan. de voksne, der arbejder i

dagtiloud

Scenarie-eksempler ~

Frida og Noah er hjemme hos Noah. Frida Igber igen og igen fra deren hen til
vinduet. Hun griner. Hun star stille og kalder pd Noah. Hun vil gerne have, han
skal vaere med til at labe. Noah kommer hen til Frida og sammen lgber de fra
deren til vinduet, mens de griner hgjt. De bruger deres kroppe, nar de leger. De
har selv fundet pé legen.

Olivia og Alfred ligger pa gulvet i bgrnehaven og leger med biler. Bilerne har
navne og kan tale med hinanden. De har selv lavet legen.

Figure 1: Screenshot from the in-progress danSKiB website showing the entry for
det er vigtigt at lege [it is important to play]

In addition to the online database, we hope that our project will contribute to
improving teacher competences in teaching and explaining invisible aspects
of culture such as communicative styles and values, which all L2 learners need
to master to successfully interact in their new environments, using the
technique of the minimal language approach. For that purpose, we will offer
a series of free training workshops for DSA teachers.

Applications to other languages

Even though our project focuses on DSA, the results of this research are also
applicable to other second language teaching contexts and to foreign language
teaching contexts. Previous work from within the NSM and minimal
languages approach has already proposed similar applications for French
(Peeters, 2013, 2021, 2024), Spanish (Barrios Rodriguez, 2020), and English
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(Sadow, 2021; Bullock, 2021). While each of these projects has had its own
challenges and adaptations, the principles of using reductive paraphrase
applying a well-chosen minimal language vocabulary has proven to be useful
for language learners each time.

In the long-term vision of the Danish in the Making project, the plan is to
expand both the product and the teacher workshops to other language groups
within the Danish and Scandinavian school systems, such as Spanish, French,
and German. Danish was a practical language to start with, as there is a lack
of dictionary materials aimed at learners of Danish, and there is extensive
existing work on Danish cultural keywords and scripts within the NSM
framework — particularly through the work of Carsten Levisen and his
students. The existing NSM descriptions were quality assessed, updated,
improved and supplemented by new original work that “fills the gap” in the
existing analytical work.

For a Danish (or Scandinavian) educational context, the current Danish
materials can be used as a starting and contrastive point for the second
languages taught. For example, the Danish entry for felleskab
[society/community] could be used in a French language classroom in
Denmark to compare to the French société [society/community]. The Danish
entry alone can be used to create a starting point for where students think a
difference might be and how that might affect their understanding. A
comparable entry for the French word could be written by the class to
consolidate that discussion. An entry from a similar dictionary for learners of
French could also then be used to continue the discussion and to highlight and
consider stereotypes which speakers of both languages may have. The
minimal languages approach means that these kinds of entries would be
effective whether they were written in the students first language (e.g. Danish)
or in their L2 (i.e. French).

Of course, this idea can be expanded to any and all language pairings. At
this stage, there are not enough resources to provide all language pairings with
the depth of materials development as is emerging in the Danish in the Making
project, but the minimal languages approach at the heart of such dictionaries
is a tool for all teachers, which can be used regardless of the existence of
written materials. As such, this project will also offer workshops in using
minimal languages and creating reductive paraphrase in second language
classrooms for teachers of all foreign languages. In this way, teachers can
develop the skills to explain intercultural pragmatics with clarity, and in an
accessible way for learners of all levels.

Final remarks

In this article, we have presented our efforts to include more intercultural
pragmatics (including both aspects of pragmalinguistics and sociopragmatics)
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to the language classroom to help promote learners’ intercultural
communicative competence. Our present work focuses on Danish as a second
language, where we are developing novel and freely available teaching
materials based on the minimal languages approach. Our intention for the
future is to expand this work to comprise other languages taught in the
Scandinavian school context. We hope that this brief presentation can inspire
colleagues who might be interested in joining us and contributing to this work.
For more information on our project, see our website: https://cc.au.dk/danish-
in-the-making.

References

Ambjorn, L. (2015). Interpersonel nzrhed i hverdagssamtalen. Forslag til
inkorporering af en interkulturel dimension i spanskundervisningen pé det
gymnasiale niveau. Rodrigo 135, 46—60.

Barrios Rodriguez, M. A. (2020). Minimal and inverse definitions: A semi-
experimental proposal for compiling a Spanish dictionary with semantic
primes and molecules. In L. Sadow, B. Peeters & K. Mullan (Eds.), Studies in
ethnopragmatics, cultural semantics, and intercultural communication: Vol.
3. Minimal English (and beyond) (pp. 191-212).  Springer.
DOI: https://doi.org/10.1007/978-981-32-9979-5 10

Belz, J. A. (2006). At the Intersection of Telecollaboration, Learner Corpus Research,
and L2 Pragmatics: Considerations for Language Program Direction. In J. A.
Belz & S. L. Thorne (Eds.), Internet-Mediated Intercultural Foreign Language
Education, (pp. 207-246). Heinle & Heinle.

Belz, J. A., & Kinginger, C. (2003). Discourse Options and the Development of
Pragmatic Competence by Classroom Learners of German: The Case of
Address Forms. Language Learning 53, 591-647.

Bullock, D. (2021). Using Minimal English (Minimal Spanish, Etc.) for Non-circular
Learners’ Dictionaries. In C. Goddard (Ed.). Minimal Languages in Action
(pp. 111-137). Palgrave Macmillan. https://doi.org/10.1007/978-3-030-
64077-4 5

Byram, M. (1997). Teaching and Assessing Intercultural Communicative Compe-
tence. Multilingual Matters.

Christian, D. (2018). Big History meets Minimal English. In C. Goddard
(Ed.), Minimal English for a global world: improved communication using
fewer words (pp. 201-224). Palgrave Macmillan. https://doi.org/10.1007/978-
3-319-62512-6 9

van Compernolle, R. A. (2013). Concept Appropriation and the Emergence of L2
Sociostylistic Variation. Language Teaching Research 17(3), 343-362.

van Compernolle, R. A. (2014). Sociocultural Theory and L2 Instructional
Pragmatics. Multilingual Matters.

Crystal, D. (2018). The Cambridge Encyclopedia of the English Language (3rd ed.).
Cambridge: Cambridge University Press.

Diget, I. S. (2023). Minimal Language for Translatable Public Health Messaging:
Mapping the Terrain. [PhD Thesis, Griffith University].

67



Fernandez, S. S. (2016). Possible contributions of Ethnopragmatics to second
language learning and teaching. In S. Vikner, H. Jorgensen & E. van Gelderen
(Eds.), Let us have articles betwixt us (pp. 185-206). Dept. of English, School
of Communication & Culture.

Fernandez, S. S. (2019). Using NSM and "minimal" language for intercultural
learning. In L. Sadow, B. Peeters & K. Mullan (Eds.), Studies in
ethnopragmatics, cultural semantics and intercultural communication:
minimal English (and beyond) (pp. 13-32). Springer. http://978-981-32-9979-
5

Fernandez, S. S., & Goddard, C. (2020). Una aproximacion al estilo comunicativo de
cercania interpersonal del espafiol a partir de la teoria de la Metalengua
Semantica Natural. Pragmadatica Sociocultural, 7(3), 469—493. https://doi.org
/10.1515/soprag-2019-0022

Fernandez, S. S., & Levisen, C. (2024). At sige tak pa dansk: En minimalsprogstilgang
til interkulturel pragmatik i dansk som andetsprog. In S. Dimova, S. Larsen &
J. Mortensen (Eds.), Sprog pd dagsordenen/Languages on the Agenda:
Festskrift til Anne Holmen (pp. 153-170). Kebenhavns Universitet.
https://cip.ku.dk/udvikling-og-
forskning/forskning/studier i parallelsproglighed/C18.pdf

Goddard, C. (Ed.) (2006). Ethnopragmatics: Understanding discourse in cultural
context. Mouton de Gruyter.

Goddard, C. (2018). Ten lectures on natural semantic metalanguage: Exploring
language, thought and culture using simple translatable words. Brill.
https://doi.org/10.1163/9789004357723

Goddard, C., Vanhatalo, U., Hane, A. A., & Welch, M. G. (2021). Adapting the Welch
Emotional Connection Screen (WECS) into Minimal English and Seven Other
Minimal Languages. In C. Goddard (Ed.), Minimal Languages in Action, (pp.
225-264). Palgrave Macmillan. https://doi.org/10.1007/978-3-030-64077-4 9

Goddard, C., & Wierzbicka, A. (2004). Cultural scripts: What are they and what are
they good for. Intercultural Pragmatics, 1(2), 153-166. http://doi.org
/https://doi.org/10.1515/iprg.2004.1.2.153

Ishihara, N., & Cohen, A. (2010). Teaching and Learning Pragmatics. Where
Language and Culture Meet. Pearson Education Limited.

Kasper, G., & Blum-Kulka, S. (1993). Interlanguage Pragmatics. Oxford University
Press.

Kinginger, C. (2008). Language Learning in Study Abroad: Case Studies of
Americans in France. The Modern Language Journal, 92, 1-124.

Kinginger, C., & Farrell, K. (2004). Assessing Development of Meta-Pragmatic
Awareness in Study Abroad. Frontiers: The Interdisciplinary Journal of Study
Abroad, 10(2), 19—42

Leech, G. (1983). Principles of pragmatics. Routledge.

Levisen, C., Fernandez, S. S., & Hein, J. (2022). Cognitive Cultural Semantics: A
Nordic guide to Natural Semantic Metalanguage (NSM). Scandinavian Studies
in Language, 13(1), 1-38. https://tidsskrift.dk/sss/article/view/135133/179897

Levisen, C., & Ye, Z. (2024). The Cultural Pragmatics of Danger. John Benjamins.

McConachy, T. (2018). Developing Intercultural Perspectives on Language Use.
Multilingual Matters.

Morollon Marti, N. (2019). Consideraciones didacticas orientadas al desarrollo de la
conciencia intercultural a través de la reflexion metapragmatica en el aula de
ELE. Nordic Journal of Modern Language Methodology, 7(2), 120-153.
https://doi.org/10.46364/njmlm.v7i2.673

68



Morollon Marti, N., & Fernandez, S. S. (2016). Telecollaboration and Sociopragmatic
Awareness in the Foreign Language Classroom. /nnovation in Language
Learning  and  Teaching, 10(1), 34-48.  https://doi.org/10.1080
/17501229.2016.1138577

O’Dowd, R. (2006). Telecollaboration and the Development of Intercultural
Communicative Competence. Langenscheidt.

Peecters, B. (2007). Australian perceptions of the weekend: Evidence from
collocations and elsewhere. In P. Skandera (Ed.), Phraseology and culture in
English (pp. 79-107). Berlin: Mouton de Gruyter.
https://doi.org/10.1515/9783110197860.79

Peeters, B. (2013). Language and Cultural Values: Towards an applied
ethnolinguistics for the foreign language classroom. In B. Peeters, C. Béal &
K. Mullan (Eds.), Cross-culturally speaking, speaking cross-culturally (pp.
231-259). Cambridge Scholars Publishing.

Peeters, B. (2021). From Cultural to Pedagogical Scripts: Speaking Out in English,
French, and Russian. In C. Goddard (Ed.), Minimal Languages in Action. (pp.
171-193). Palgrave Macmillan. https://doi.org/10.1007/978-3-030-64077-4 7

Peeters, B. (2024). Langue, culture et valeurs: Vers une ethnolinguistique appliquée
et applicable [L. Sadow, K. Mullan & C. Béal, Eds.]. L’Harmattan.

Pozzo, M. 1., & Fernandez, S. S. (2008). La cultura en la ensefianza de espafiol LE:
Argentina y Dinamarca, un estudio comparativo. Didlogos Latinoamericanos
14, 99-127.

Sadow, L. (2018). Can cultural scripts be used for teaching interactional norms?.
Australian Review of Applied Linguistics, 41(1), 92—-117.

Sadow, L. (2019). The Australian Dictionary of Invisible Culture for Teachers.
ausdict.translatableenglish.com

Sadow, L. (2021). Standard Translatable English: A Minimal English for teaching and
learning invisible culture in language classrooms. In C. Goddard (Ed.),
Minimal Languages in Action (pp. 139—-169). Palgrave Macmillan.

Sadow, L. & Fernandez, S. S. (2022). Pedagogical semantics: NSM applications to
language learning and teaching. Scandinavian Studies in Language, 13(1), 53—
66.

Wierzbicka, A. (2006). English: Meaning and culture. Oxford University Press.
https://doi.org/10.1093/acprof:0s0/9780195174748.001.0001

69





